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Abstract

This study aimed to see the impact of technology on increasing students' motivation to learn.
The study raised two fundamental questions: Does technology affect students' motivation to
learn from the teachers' point of view? To what extent are teachers using technology in their
classes? The researcher prepared a questionnaire consisting of 32 questions, then presented it
to the research sample, which included 205 teachers from various educational stages in the
Kingdom of Saudi Arabia. Response analysis showed that the correct use of technology in
education increases students' motivation to learn. The researcher concluded that the majority
of teachers see the effectiveness of technology in increasing student learning with some
obstacles, such as lack of availability, ignorance of its use, or lack of faith in its role from
some. The researcher recommended that teachers should continuously read about modern
technologies and activate them in the classroom to explain lessons and assess students.

Training courses for educational technology must be provided and provided in schools.
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Introduction

What is Technology? The term technology comes from the Greek word
techno, meaning art and craft, technology is the use of science in solving
problems also it means a technical method of doing something. Technology
makes life easier for humans. Modern digital technology, such as cinema,
television and computers started in the 1900s. At the same time, educational
technology rises too. According to the Greek definition, mentioned above,
technology has always been at the introduction of human education and it
pushes educational capabilities to new levels.

Educational technology has a huge range of tools that we can see in our
school today. These tools create the pathway to motivate and engage students to
learn. Many tools like Computers, tablets, mobile devices, Whiteboards,
Interactive flat panel displays, Virtual classroom and Learning management
system support and enhance collaborative and social learning.

Are there benefits of using Educational technology with students in the
classroom? Many Teachers and educators observe how students interact with
technology. They notice that the students are interested and engaged while using
educational technology games on an iPad, and Interactive flat panel displays. I
believe this motivation becomes clear when you compare non-technology
methods with technology methods. More than that educational technology
encourages many things like individual learning and collaboration. Also, it

improves knowledge retention (Savvidis, 2016).
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Technology’s importance in the classroom is evident now more than ever.
One reason is the benefit of building strong relationships between student-
student, student-teacher, and teacher-parent. Another benefit of technology is it
helps relationships last over time and distance. A third benefit is it helps students
learn about people's differences and develop empathy towards those differences.

While studies have found that literacy teachers believe technology should
be integrated into curriculum and instruction (McGrail, 2006; Hutchison &
Reinking 2011; Ruday et al., 2013), much still needs to be learned about
teachers’ beliefs and knowledge of the best ways to integrate technology into the
curriculum (McGrail, 2006; Ruday et al., 2013) (p.49, as cited in Boche, 2019).

Educational technology is important for our country, Saudi Arabia,
because 'The Human Capital Development Vision' is a basic program in the
2030 vision. Technology will help with local and global demands. I hope my
research will contribute to this vision to bring modern and innovative

technology trends, which will benefit the future of Saudi Arabia.
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Literature Review

The purpose of this literature review is to provide evidence of the
importance of using technology in the classroom and the benefits for children
academically and socially. Additionally, the Vision 2030 provides for the
development of all sectors of the state, the most important of which is the
education sector. This can only be achieved by developing the three essential
parts of the educational process: the teacher, the student, and the curriculum.

In this research, I discuss the significant points related to the development of
education and researched the modern uses of educational technology tools and
the extent of their impact on the students in the primary grades, which are the
students | have taught for thirteen years. | will discuss two theories involved
with teaching with technology; one is multiliteracy and the other is the
Technological Pedagogical Content Knowledge (TPACK) Model.

As technology advances, there is an urgent need for a new understanding
that reflects the technology changes and its broader capacity to effect change in
the classroom. Teachers must learn the necessary tools and techniques to make
learning meaningful, and meaningful use of technology to support education.
Technology requires renewed thinking and knowledge because it is not static.
(Boche, 2019)

Multiliteracies

New London Group; 1990 defines Multiliteracies as “an approach to
literacy theory and pedagogy” They further extend the definition to, “This
approach highlights two key aspects of literacy: linguistic diversity, and
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multimodal forms of linguistic expression and representation.” (New London
Group, 1996).

The term was coined in response to two significant changes in globalized
environments: the proliferation of diverse modes of communication through new
communications technologies such as the internet, multimedia, and digital
media, and the existence of growing linguistic and cultural diversity due to
increased transnational migration (Cope & Kalantzis, 2009; Wikipedia, 2009).

According to (New London Group, 1996) Multiliteracies recognizes both
the increasing cultural and linguistic diversity in the new globalized society as
well as the new text forms from multiple communicative technologies.

Literacy, then, “is more than reading, writing, speaking, listening, and
viewing as traditionally defined. It is more useful to think of literacies, which
are social practices that transcend individual modes of communication” (NCTE,
2018, n.p.).

New London Group (1996) also argue that Multiliteracies pedagogy
initially recognized the complex integration of four factors: situated practice,
overt instruction, critical framing, and transformed practice. Situated practice is
“constituted by immersion in meaningful practices within a community of
learners” (Boche, 2019).

It is important to move beyond simply focusing on technology and
literacy, and instead expand both understandings and applications of literacy to
literacies or multiliteracies, as espoused by New London Group (1996),that
view literacy as continuous, new, supplemental, and enhancing or modifying
established literacy teaching and learning rather than replacing traditional

practices (Rowsell et al., 2008) and relate specifically to the types of literacies
6



— = ,

Oliaiadil saaete ALl 44 5 ST ada)

YOYY (1) e sm ¥y el 2aal)
==

Slaiaiill 5ouais AlelLAN a6y AIY alxl)

students interact with on a daily basis (Boche, 2019). Literacy and technology,
act in conjunction with each other through socially constructed practices (Myers,
2006).

Multiliteracies includes teachers’ knowledge of the interplay between
literacy and technology and how their practice supports learning within the
larger multiliterate world (Boche, 2019).

Technological Pedagogical Content Knowledge (TPACK Model)

Quality teaching includes technology, pedagogy, and content and does not
isolate them from each other (Boche, 2019). Technological pedagogical and
content knowledge (TPACK) (Mishra & Koehler, 2006; Koehler & Mishra,
2009) is built off Shulman’s (1986) idea of pedagogical content knowledge,
which integrates pedagogy and content (Boche, 2019).

According to Boche (2019), TPACK is more focused on technology and
how the teacher uses it to reach instructional goals but is less concerned with the

social and contextual nature of technology (Jacobs, 2013).
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Figure 1. TPACK Model

Pedagogical Content Knowledge (PCK)

Mishra and Koehler described Pedagogical Content Knowledge (PCK) as
“knowing what teaching approaches fit the content, and likewise, knowing how
elements of the content can be arranged for better teaching” (Hutchison &
Woodward, 2014). This type of knowledge involves understanding of what
makes concepts easy to learn, how concepts can be best represented, and of what
learners bring to the learning situation (Hutchison & Woodward, 2014).
Technological Content Knowledge (TCK)

Mishra and Koehler described Technological Content Knowledge (TCK)
as an understanding of how technology is interlinked with content
interchangeably, which includes knowing how content is increasing in
importance as a result of technology application. They describe Technological

Pedagogical Knowledge (TPK) as knowledge of various technologies and their
8
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capabilities and learn how teaching can change as a result of using various
technologies (Hutchison & Woodward, 2014).

The TPACK framework can especially be utilized in situations where new
technologies are constantly being introduced (Boche, 2019).

Challenges of Technology in Teaching with Children

Boche (2019), reported technology integration is commonplace in today’s
school contexts as more and more schools are moving to 1:1 implementation and
online learning platforms. This presents unique challenges for different content
areas, particularly literacy, as teachers and administrators sometimes do not
know whether to focus on literacy, technology, or the interplay between the two.

Paciga et al. (2019) mentioned that some people argue that digital
technologies should have a very limited role in early childhood contexts, as the
use of digital technologies will come to supplant, rather than supplement, key
learning opportunities such as hands-on experiences or social interaction (e.g.,
Campaign for a Commercial-Free Childhood, Alliance for Childhood, &
Teachers Resisting Unhealthy Children’s Entertainment, 2012; Cordes & Miller,
2000; Miller, 2005).

Families and educators need to be vigilant about children’s overall time
spent with screens in the absence of social interaction, or with low-quality
content. This view is often not shared by current educational curricula, which
privileges written and oral modes of expression and meaning making.
Multimedia digital technologies, with their rich array of possibilities for

expression, disrupt such a paradigm (Paciga et al., 2019).
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Benefits of Using Technology in Teaching with Children

Technology contributed fundamentally to the reduction of the knowledge
gap between students with a high knowledge background and students with a
low knowledge background (Neuman et al., 2011). According to Cviko et al.,
(2012), correct use of digital resources showed excellent results for student’s
outputs, elementary classes in learning reading and writing skills, unlike using
traditional sources. On other hand, technology may impact children on attention
and socialization but using high-quality digital resources is essential in preparing
all young children for long-term academic success (Paciga et al., 2019).
Additionally, studies show that when given the opportunity, children make
conscious decisions about the ways in which they express different meanings,
and that these choices reflect their identities in the classroom, family
background, and cultural heritage (Kucirkova, 2017). This supports the use of
benefits for teaching and learning.

The verbal interaction between adults and children with digital tools
produced new learning of the language. Based on the ideas of Roseberry, Hirsh-
Pasek, and Golinkoff (2014). “Some studies have demonstrated that these effects
may be long-lasting, as they are associated with academic achievement 10 years
beyond early childhood” (Paciga et al., 2019). Also, Digital sources have an
important advantage that rarely appears in traditional sources, which is their

multimodal capacity. As Paciga et al. (2019) study found:

10
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“According to the multimodal perspective, children make meaning using

multiple modes (texts, pictures, words, gestures, movements, or

production of artifacts), and all these modes complement one another as

children seek to interpret their world and convey their understanding” (p.

4)
Guidelines for Educators

As mentioned above technology may have an impact on children’s
attention and socialization, therefore educators should follow research-based
guidelines. According to Paciga et al. (2019, p. 5), they suggest the following
guidelines to support all children; 1) Review and select high-quality digital
resources that align and support creativity and imagination, 2) Provide
meaningful opportunities for learning with and digital resources, children should
be actively engaged with the content and collaborating with one another, not just
memorizing facts, 3) Blend use of digital and non-digital resources, and 4) Build
a home-school connection. Schools could provide training for parents on how to
keep their children safe using technology and ways schools are using
technology. Lastly, schools and school districts can develop their own guidelines

that match the context of their learners based on the research.

11
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Methodology

The purpose of this research is to answer the research questions, "What
are the Teacher Perceptions on the Use of Technology of students learning?" and
"What are the Teacher' relationships towards technology in the Classroom in
Saudi Arabia?" The researcher created an online survey in Arabic and English
for teachers currently teaching in Saudi Arabia. The researcher is in The
KHBRAT Program, which is also known as Building Leadership for Change
through School immersion (BLCSI) at the University of Central Florida (UCF).

Participants

A total of 205 educators in Saudi Arabia were invited to participate in this
study. This sampling of teachers was selected from educators currently teaching
in Saudi Arabia. These participants were chosen as the researcher has access to
Saudi Arabia educator groups through WhatsApp and Telegram and Twitter.

All participant data was collected in June of 2020. A total of 205
educators were approached, 88 are first-grade teachers (42.9%). This comprised
of 68 Language and literacy teachers. A total of 205 educators comprised one
hundred and 77 City School teachers (86.3%), 26 Village School Teachers
(12.7%), and two Rural School teachers (1%).

Instrument

The instrument consists of 32 questions developed by the researcher. The
survey used in this study consisted of four sections, with the first section was the
introduction. The second section has ten questions that gathered demographic

information of the participants. Sections 3 used the 5-point Likert (interval)

12
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scale items of strongly agree, agree, neutral, disagree, and strongly disagree.
Sections 4 used the 5-point Likert (interval) scale items of always, often,
sometimes, rarely, and never. Section 3 asked respondents about teacher
perceptions on the use of technology on student learning, while section 4 asked
respondents about the teacher's relationship with technology in the classroom. A
copy of the instrument can be found in Appendix A.
Procedures

The researcher sent a text to educator groups in Saudi Arabia through
WhatsApp, Telegram, and Twitter with a link for an online survey in Google
Forms. The survey has 32 questions for educators on their perceptions of the
Use of Technology of students learning and their relationship with technology in
the classroom. A text was sent asking educators to participate in a survey for his
capstone project. The introduction to the survey states:

“My name is Mohammed Alanazi, and I'm a student at the University of

Central Florida in the USA. I'm working on my project about The Impact

of Technology on Students Learning in Primary School (The First

Grades). If you please complete this survey, | would appreciate it very

much. Thank you in advance. *
Data Collection and Analysis

Google online software, Microsoft Excel, and IBM SPSS Statistics were
used to analyze the participant's responses to questions 1-9, 11-27, and 30-31.
Questions 10 and 32 are a short answer response. Questions 28 and 29 are a
checkbox response.

13
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Results and Interpretation
The main purpose of this study is to teachers’ viewpoints regarding the
use of technology in for instruction and student use of technology. This section

discusses the results from 205 Saudi Arabian 1st-12th school teachers.

Teacher Perceptions on the Use of Technology of Students Learning.

- Interaction, Enjoyment, and Enthusiasm for learning. The teachers'
perceptions regarding the use of technology in the classroom increase students'
interaction and enthusiasm for learning: the responses participant's responses for
question 11 showed that 94.7% (194) of the educators strongly agree and agree
that the use of technology in the classroom increases students' interaction and
enthusiasm for learning. In comparison, 2% (4) disagree that the use of
technology increases students' interaction and enthusiasm.

For Question 13, “the use of technology in education increases the
enjoyment of learning for elementary students,” 60.5% (124) educators strongly
agree with the statement, while 1% (2) objected, and 7.8% (16) took a neutral
stance.

-The individual differences between students and visualize abstract
concepts.

According to the results of Question 12, “The use of technology helps to
consider the individual differences between students as each student spends the
time necessary to learn individually.” Most respondents agreed and strongly
agreed with the statement 72.2% (148), 16 teachers disagreed and strongly

disagreed with the statement while 41 remained neutral.

14
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For Question 14, overwhelmingly, 87.3% (179) teacher respondents
agreed or strongly agreed that Technology helps the student visualize abstract
concepts. while 2.5% (6) objected, and 10.2% (21) took a neutral stance.

-Access to technology for students. Regarding technology enables
students to learn all the time, from anywhere, via mobile devices in Question 15,
88.2 % (181) educators believe that technology enables students to learn all the
time, from anywhere, while 2 % (4) disagree, and 1% (2) strongly disagree, and
8.8% (18) remain neutral.

According to the results of Question 16, “Technology facilitates access to
more educational resources.” Most respondents agreed and strongly agreed with
the statement 94.1% (193), 4 teachers disagreed, and 1 teacher strongly
disagreed with the statement while 7 remained neutrals.

-Using technology to improve reading and writing skills. According to
the results of Question 17, “Technology contributes to developing reading and
writing skills through the use of electronic educational games.” Most
respondents agreed and strongly agreed with the statement 63.9% (131), while
15.6% (32) objected, and 20.5% (42) took a neutral stance.

Concerning Q18, “Technology contributes to developing writing skills by
using the keyboard instead of the stylus.” According to the responses, 42.9%
(88) teachers strongly agree and agree with the statement, while 11.2% (23) of
teachers strongly disagree, 24.9% (51) disagree, and 21% (43) stated in a neutral
stance.

The survey question 19 asked teachers if the technology contributes to
developing writing and learning skills through word processing applications and

which helps students to correct spelling errors and correct grammar in a sentence
15
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automatically, almost half respondents agreed and strongly agreed with the
statement 52.5% (108), 17.6% (36) teachers disagreed, and 15 teachers strongly
disagreed with the statement while 46 remained neutral.

For Question 20 “Technology contributes to making the materials easy to
learn using various programs to help students learn different topics easily.”,
overwhelmingly, 88.7% (182) teacher respondents agreed or strongly agreed
with the statement, while 1 teacher strongly disagree, 2 disagree, and 9.8% (20)
stated in a neutral stance.

Based on teachers ’responses to a set of questions on the Use of
Technology of Students Learning, the use of technology in education increases
the fun and enthusiasm of students to learn and participate, which leads to an
increase in motivation to learn. It also contributes to taking into account
individual differences but using them to learn writing skills is not an essential
and highly effective thing.

Teachers’ relationship towards technology in the Classroom.

-The use of technology among teachers. According to the results of
Question 21, “I use educational technology in teaching.” Most respondents
Always and Often with the statement 73.6% (151), while 2.4% (5) respondents
Never, and 24% (49) respondents Sometimes and Rarely.

Concerning Question 22, “I use the Internet to send and receive
homework for students.” According to the responses, 22% (45) of teacher
respondents Always and Often with the statement, while 35.1% (75) of teacher
respondents Never, and 42.9% (88) respondents Sometimes and Rarely.

For Question 23 “Technology and its use in teaching my students are

essential and indispensable,” overwhelmingly, 65.4% (134) teacher respondents
16
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Always and Often with the statement, while 3.4% (7) teacher respondents
Never, and 31.2% (64) respondents Sometimes and Rarely.

The survey Question 24 asked teachers if they use technology to daily
assess my students and monitor their grades in the classroom, According to the
responses, 38.5% (39) of teacher respondents Always and Often with the
statement, 16.6% (34) teacher respondents Never, and 44.9% (92) respondents
Sometimes and Rarely

-Communication with parents via technology. For Question 27 “l use
technology (communication programs such as WhatsApp, etc.) to communicate
with parents.”, nearly the half, 52.6 % (108) teacher respondents Always and
Often with the statement, while 15.1% (31) teacher respondents Never, and
32.2% (66) respondents Sometimes and Rarely.

-Teachers' knowledge of technology and training. The teachers'
perceptions regarding having the ability and knowledge to use educational
technology: the responses participant's responses for question 30 showed that
85.8% (176) of the educators answered: Always and Often. In comparison, 1%
(2) respondents Never, and 13.1% (27) respondents Sometimes and Rarely.

For Question 31, “I make sure to attend training technology education
courses” overwhelmingly, 65.4% (134) teacher respondents Always and Often
with the statement, while 3.9% (8) teacher respondents Never, and 30.7% (63)
respondents Sometimes and Rarely.

-Availability of internet and technology in the classroom. For Question
25, “Internet service is available within the classroom.” According to the

responses, 22.5% (46) of teacher’s respondents Always and Often with the

17
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statement, while 43.4% (89) of teacher’s respondents Never, and 34.1% (80)
respondents Sometimes and Rarely.

In Figure 2 the top three techniques chosen by educators as technology

techniques they use in the classroom are Projector, Presentations, and Laptop.

28- Which of the following technologies do you use in the classroom?

Compute Laptop Projector Smartboard Podcasts

tations  Audio Records

Figure 2. Technology used in classroom
In Figure 3 the top three techniques educators would recommend to have

in the classroom are educators as technology techniques they use in the

classroom are Smartboard, Projector Computer.

18
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29- Which of the following technologies would you recommend in the

classroom?
Figure 3. Recommended Technology for classroom

Smartboard =~ Apps @ Videos = Podcasts  Presentations Audio Recor

Based on teachers ’responses to a set of questions on their relationship
towards technology in the Classroom, the majority of educators use technology
in education and believe in its importance and note the increased achievement of
students using it. Teachers use technology to present lessons, but they have very
little use in sending assignments or daily assessments, and they do not use them
frequently in communicating with parents. Through the survey, the teachers
expressed a great desire to join the training courses.

-Written Responses. In the survey, question 32 provided a space that
depends on the educators' opinion. Based on teachers' notes that monitored,
which numbered 57, it was divided into categories: Category 1 had 27 notes that
take a neutral stance that the educators have no additives other than the word"
thank you" or " no addition”. Category 2 had 3 that the educators stated that

Instructional techniques are essential and positive to increase student learning.

19
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Category 3 had 5 responses that the use of educational techniques is essential in
the first grades of student learning. Category 4 had 3 responses that the
educators must use technology correctly to achieve goals. Category 5 the
number of responses reached 8, that Educational technologies are not available
in some schools and must be provided. Category 6 had 4 that the Teaching
techniques are useful, but traditional methods are indispensable for teaching
reading and writing. Category 7 the number of responses reached 26, and they
demand to provide more training courses in the use of educational techniques.
Category 8 had 2 responses that Parents are unaware of the importance of

educational techniques.

20
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Recommendations

Based on the researchers' results and the literature on the use of
technology in the classroom the recommendations are the following:

Reading about new teaching techniques. Teachers must periodically
review all new technology-related because it is continuously evolving, and they
must know its importance in their teaching.

Use of technology for evaluation. Technology facilitates and organizes
the teacher's work, so it provides a service for teachers and students. Many
evaluation monitoring applications facilitate work and be an excellent
alternative to paper records.

Training Courses. There should be more training courses related to
education technology and enable all teachers to enroll in it.

Availability of internet and technology. Schools must be prepared to
become more technical, providing them with all available educational

technologies, and providing the Internet.

21
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Conclusion

This study indicates the impact of technology on improving learning.
Kingdom of Saudi Arabia has half a million teachers at least, and the
government yearly pay billions to education. This study specifically addressed
the teacher's perceptions of the Use of Technology of Students Learning and
their relationship with technology.

The teachers overall have strong positive beliefs on the use of technology
as a powerful tool for education because it increases the fun and enthusiasm of
students to learn and participate, which leads to an increase in motivation to
learn. It also contributes to taking into account individual differences. Besides,
the survey supported the majority of educators using technology in education,
and they believe in its importance and note the increased achievement of
students using it. Teachers usually use technology to present lessons. There were
still some issues or concerns about teachers' ability to use technology in first
grades and about the availability of technology.

While technology has led to pivotal to support teachers and students
globally in the 21% Century as well as the 2030 Vision, we need to realize the
importance that teachers and schools need to learn how to gather and assess the
right kind of technology. Educators need to feel they are providing their students
with technology that will enable learning success. Additionally, teachers and
schools need a logical, balanced and reflective technology plan that will support

high quality and effective teaching and learning for all our students.

22
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Appendix A

4 ) Aslaally alail) o 43 g¥) i ghual) il 3,08 o dpagbail) L o 9IS aladiind) 5 Jga aay Adlind)

Ao gl

A research survey about The Impact of Technology on Students Learning in Primary
School (the First Grades) in the Kingdom of Saudi Arabia.

3,8 o dailail) L of S aladind 530 (sae Jga Cang (o) simy L) \&WASJMM.\;M\ sl
Sl alla ae el 3L 1S U 5 (5 yain G 5 5 <" graadl Ay jad) ASLaally alall e 00581 o siuall MU
(A 5aY) Basall Y sl — a5l Jau g daala 8 bk el 50) (5 il Ui dene Camisall |yl
My name is Mohammed Mugbil Alanazi and I'm a student at the University of Central Florida
in the USA. I'm working on my project about The Impact of Technology on Students Learning
in Primary School (the First Grades). If you would please complete this survey, | would
appreciate it very much. Thank you in advance.

Section 2 of 4

Q1: Gender?

¢ puinll = )

Female / &l

Male / <3

Q2: Are you a first grades teacher?

No /¥

\ Yes / pxi

Q3: How long have you been teaching?

addaill 8 elicad <l gin dac oS -V

0-5 Years
u\).w O_»

6-10 Years
Q\J.\.w Yo R

11-15 Years

. Yooy

16-20 Years

Au Y.V

21-25 Years

4. YooY

26-30 Years
FETIL O B

A V) o stuall 3 alailly cliand < g aae oS -
Q4: How long have you been teaching First Grades?

None 0-5 Years 6-10 Years | 11-15 Years
RENPYRY Gl g O Gl g Y 02T aw o))

16-20 Years

e YooVt

More than 20 Years

SLalla sy 5 o 55 A sl ) Canall sala -0
Q5: What is the class you are currently teaching?

First Grade Second Grade
S J Y Caall Syl S Caal)

Third Grade
Y B Caual)

Anothgr Grade
Al Al s
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Q6: What are the basic subjects you teach to First Grade students?

Language and religion Arts OR Sport
(g A e Axl Ay dw 5 o A dy x
Mathematics OR sciences I'm not firsts grades teacher
e)lcjig_a\_ua\_\”) @}S!\u)s.al\w)ﬂ‘z/

fale Cilias adlei Ja e el o e -V
Q7: What is your highest level of education?
Diploma Degree Bachelor Degree Master Degree Doctorate Degree
psball da ) oIS As o Dfmalall ds ol ) sSall da 5o

Q8: Do you teach at a private or public school?
Public School / &xe sSa G 2 | Private School / 2als & 2

?\.@__iw_)ﬁcfﬂ\aﬂ_)éd\tjiu-*
Q9: What type of school do you teach in?
Rural School Village School City School
40 Adhaie B A8 A j2e A A A adid yoa A (A Al Ay

Ler oo A A S Al - o
Q10: What city or village you teach in.
Rural School Village School City School

Section 3 of 4
sl adatl Lo ol 533 aladicad Jga Cpalaall B3 Aga g
Teacher Perceptions On the Use of Technology Of students learning.

L) g (5 glune (aSry AN Juzad) 2N il 5 3000 ol Hlall 361 B
Please read the following statements and select the one response that best reflects you level of
agreement.

Al agulas 5 GOl Jeléi (e 2y 3 Juadl) Ja10 Lis 5l 53 lasiind =Y
The use of technology in the classroom increases students *interaction and enthusiasm for
learning.

Strongly Agree Agree Neutral Disagree Strongly Disagree
328y (3dl e G 5 — Gl e e 32y (3l 9o
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The use of technology helps to consider the individual differences between students as each
student spends the time necessary to learn individually.

Strongly Agree Agree Neutral Disagree Strongly Disagree
32l (38 5e Gl 5 i Gl e ol (38 5a y

A Y o giall Ul aladl) dxie (e 5 aalail) 8 i o) 93SE) Gladin) 2V V0
The use of technology in education increases the enjoyment of learning for elementary
students.

Strongly Agree Agree Neutral Disagree Strongly Disagree
32dy (3dl e Gl 5 i Gl e 82l (3l 9o

53 aall maaliall Jiad e Callal) sae Le 8 Lin 5l 53l =) £
Technology helps the student visualize abstract concepts.

Strongly Agree Agree Neutral Disagree Strongly Disagree
2%y (38 e Gl 5 i Gl e 82l (3l 9o

A sanall 3362 3ash e S 6l a5 gl Ul sha DUl alail) i L o) il 2 Y ©
The technology enables students to learn all the time, from anywhere, via mobile devices.

Strongly Agree Agree Neutral Disagree Strongly Disagree
32l (38 5 Gl 5e o Gl e e 8ol (38 5a g

Sl Aatle 3 ) s ) sem ol A1) Jos L 5h il -9
Technology facilitates access to more educational resources.

Strongly Agree Agree Neutral Disagree Strongly Disagree
82l (38 5 S8l 5o e Gl e Bad (38 5a

Lpaglaril) 4 5 SISOV etV alasind DA (e 4400 5 360 3l jlg yy sk 8 Lin o) 3l sl Y VY
Technology contributes to developing reading and writing skills through the use of
electronic educational games

Strongly Agree Agree Neutral Disagree Strongly Disagree
82l (38 5 Gl 5e e Gl e e 8ol (38 5a
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Technology contributes to developing writing skills by using the keyboard instead of the
stylus.

Strongly Agree Agree Neutral Disagree Strongly Disagree
82l (38 5 G4l 5o e Gl e 8ol (38 5a

o el et S G geaill dallae itk A (e alaiil) 5 S Q\JL@A)}L,‘;L\;,S,M\?AM V4
Alaall o) il s o A 203 Y) eUadY) mpniad
Technology contributes to developing writing and learning Skl||S through word processing
applications that help students to correct spelling errors and correct grammar in a sentence
automatically.
Strongly Agree Agree Neutral Disagree Strongly Disagree
82l (38 5 Gl 5o e Gl e ol (38 5a

Cile guin gall alai 8 CiOUal) bac Lusal Aabidall el jall aladily aleill Algas ) sall Jan 8 Lis o) 9S50 aalisi =¥ 0
4 gy Ailia )
Technology contributes to making the materials easy to learn using various programs to
help students learn different topics easily.
Strongly Agree Agree Neutral Disagree Strongly Disagree
2l (38 5e G 5o i G e e 82l (3l 9o

Section 4 of 4
iuall Jala Ly ol giSilly aleal) didle
Teachers relationship towards technology in the Classroom .

dm\yd}\mu&&ﬂ\ d..as‘!\ A)S\ JUJ;\J‘L\]L\]\ u\_)\.ud\ b;\_)ﬁ‘_e).a
Please read the following statements and select the one response that best reflects you level of
agreement.

ol 3 dpadadl) bl Jasinl =Y
I use educational technology in teaching.

ALWAY'S OFTEN SOMETIMES | RARELY NEVER
Lala Ll [BIN (R Tl

LoUall 440 jiall calad o) Jliiad 5 Jls ) A i i) pasin) -V Y
| use the Internet to send and receive homework for students.

ALWAY'S OFTEN SOMETIMES | RARELY NEVER
Lala Ll [BIN (R Tl
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TECHNOLOGY AND ITS USE IN TEACHING MY STUDENTS ARE ESSENTIAL
AND INDISPENSABLE.

Strongly Agree Agree Neutral Disagree Strongly Disagree
82l (38 5 G4l 5o e Gl e 8ol (38 5a

aadll Jas agila )3 aia )5 DAl o sal) a8 La o ) aadi) Y £
| USE TECHNOLOGY TO DAILY ASSESS MY STUDENTS AND MONITOR THEIR
GRADES IN THE CLASSROOM.

ALWAYS OFTEN SOMETIMES RARELY NEVER
Lala Ule (BN [BEN Tl

Ao Hall J geadll JAla c i) dead yigH-Y O
Internet service is available within the classroom.

ALWAYS OFTEN SOMETIMES RARELY NEVER
Laila Ll (KN (BN Tl

Goa) 7y o L sl i€l aladiad vie oSl a2l (5 ginsall b (puin JaaY) =¥ Y
THE ACADEMIC LEVEL INCREASES FOR STUDENTS WHEN USING
TECHNOLOGY TO EXPLAIN LESSONS.

ALWAYS OFTEN SOMETIMES RARELY NEVER
Laila Llle (KN [P Tl

s el sl aa Jaaal 5301 (3 (5 5 ) Gl SIS Jual 5l gl ) L o) 53S0 i) - YV
| USE TECHNOLOGY (COMMUNICATION PROGRAMS SUCH AS WHATSAPP, ETC.) TO
COMMUNICATE WITH PARENTS.

ALWAYS OFTEN SOMETIMES RARELY NEVER
Laila Llle (BN [BEN Tl

:Gehiy L IS i) €l all Caall Jals Lgeaaiios 4000 bl e ol =Y A
Which of the following technologies do you use in the classroom? Choose all the apply:

Computer Gsalall Slea | Apps Al lgglal)
Laptop []  Jsesall csudall Slea | Videos ] Cla sl
iPads ] ¥ s 3eal | Podcasts [ Al sl
Projector []  sSssd o=s) Sl | Presentations [ cussll pase
Smartboard [] ASW s ) ell | Audio Records  [] s geall cOLal)

[]
[]
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Which of the following technologies would you recommend in the classroom? Choose all
that apply:

Computer [] Gulall Slea | Apps (] Gl ikl
Laptop (] dsesall csulall e | Videos ] Cla sl
iPads ] J¥I s eal | Podcasts ] A geaall i gl
Projector [ LsSssod paall Slea | Presentations (] sl pase
Smartboard [] SN 3,50 | Audio Records [] A peall cidlaal)

Asaslail) L of 3 AladiuY A D) 48 yrall 53 y0al) cllia) - ¥ o
I have the ability and knowledge to use educational technology.

ALWAYS
Laila

OFTEN
We

SOMETIMES
(KN

RARELY
]JJU

NEVER

Tl

@J.ﬂ]\ﬁhﬂ\\,};}lj&&\)}d)}@;écwﬁ\-r\

I make sure to attend training technology education courses.

ALWAYS
Lala

OFTEN
Ulle

SOMETIMES
[BIN

RARELY
;\J.ﬂ_’a

NEVER

Tl

DUl a5l Jpmnil e sl aabeil Ui 51 53€5 g cillanSle Ay e 5 Ja =W Y
Would you like to add notes on educational technology and its impact on student
achievement?
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